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The Teacher’s Guide (TG) is aligned with the Learner’s Book, linking each topic to term objectives. It provides an
introduction, teaching strategies, answers to activities, and more, giving teachers the tools to guide learners effectively
through each chapter while connecting to Learner’s Book content and activities.

Solutions for Activities and Assessment

Introduction and Example

Introduction to the Concept: A brief overview of the concept Example Provided: Introd r 2g example or story that
objectives, explaining what learners are expected to learn teachers can use fo hoo. e start of the lesson.
and how the content links to broader term objectives. This aligns with the ! in the Learner’s Book.

ese words effectively (e.g., using visual aids

Specific Gile/Mihods/Strategies

Tips for Teaching: Practical suggestions for de ; Addressing Misconceptions: Highlight common misconceptions
topic, such as how to engage learners, group ther. r o related to each topic and provide strategies to correct them.
or infroduce a hands-on to

AnSwers to Activities in the Learner’s Book

Provide answers ai. letailed expianations for each activity in the Learner’s Book, covering individual, pair, and group exercises.

Remediation

Intervention Strategies: Guidance on how to support learners Suggested remedial activities or alternative explanations fo
who may struggle with a particular concept. ensure all learners understand the material.

Concept Conclusion

A summary that teachers can use to wrap up the chapter Suggested questions to ask learners for reviewing key
and reinforce the main points. takeaways at the end of the lesson.

Welcome



Message by Publisher and Authors

Dear Teacher

As you step into your classroom each day, you're not simply entering a space filled with desks and textbooks. You are
entering a place where futures are shaped, and possibilities are born. You hold the incredible power to inspire, guide,
and nurture the future leaders, innovators, and changemakers. By sharing your passion, you are doing far more than
just teaching; you are planting the seeds of kindness, courage, respect, and Ubuntu in every youna.baart.

We understand it's not always easy. The challenges of teaching, especially in under-resourced ometimes
feel overwhelming. But with each challenge you face, you are making a real difference. Yo our learners
that their potential is limitless and that they are seen, valued, and capable of achieving t . ng a smile on
every learner’s face is invaluable!

inclusivity and on creating a learning environme
stories, and lessons reflect the diversity of our | contaxt, helping every learner feel a sense of belonging in
your classroom.

And we have not forgotten about you. eing is just as important as the success of your learners. We

have included self-care tools to keen yo d and healthy because we know that when you feel good, your
classroom thrives. Your happin en ot just you're teaching but also the relationships you build with your
learners, who look to you f

for success.

You are
notice.
our count

know that you are not just guiding your learners; you are shaping the future of our communities,
he world.

Thank you for everything you do.

Message by Publisher and Authors
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How to use this guide effectively!

Welcome to our Foundation Phase Teacher Guide, a valuable resource crafted to support educators utilizing our Grade
1, 2, and 3 educational series. Designed with your teaching journey in mind, this guide offers practical insights and
resources adimed at enhancing your instructional strategies and enriching student learning experiences.

Understanding

/ \ Inclusivity /
Techniques to
Effective strategies promote deep
for organizing and Creating comprehensive
planning impactful environments and critical !
lessons where all learners thinking Jf effective use of
feel valued and interactive elements
supported such as games,

quizzes and diverse
activities

/

Teach Like
a Champ \

A ” Content &
ppendices Concept Mapping f

Additional resources st et Tools for visualizing Detailed insights into
and glossaries to a learning progression curriculum structure and
support ongoing ance and reinforcing key alignment with

professional oufcome concept educational standards

development

‘} Differentiation & k

Support

)

The Teacher Guide encourages ongoing reflection and growth, fostering a collaborative learning environment where
teachers can continuously improve their pedagogical skills and positively impact learner achievement. As result, we
invite you to navigate through this guide, leveraging its insights and resources to enhance your teaching effectiveness
and create transformative learning experiences in your classroom. Together, let's empower our learners to succeed
academically and beyond.

/ Curriculum
Breakdown

How to use this guide effectively!



Teach like a Champ!

Set High
Standards:
Expect excellence
in academics and
behavior

Immediate Engage All

Feedback: Learners: Ensure

Correct and everyone
praise quickly for participates

effective learning actively

Teaching Like a

Champion: Key
Techniques for
Effective

Instruction

Clear
Instruction:

Break down tasks
and give clear
directions

Diversity, Equity and

In this section, we would li out your own classroom.

Picture the children sitti u, each with their own story,
experiences, and ¢ ow, remember a time when one of your
learners struggle a difficult concept or something outside
of school tha ir learning. What did you do in that moment?

but in needs und abilities. Our country continues to face deep inequalities,
whether economic, racial, or social, and these challenges often appear in
your classroom. Yet it is here, in the heart of the classroom, that change
happens. As a teacher, you play a vital role in ensuring each child can succeed, no matter where they come from or
what obstacles they face.

CAPS places inclusivity and diversity at its core. It is not just about teaching the curriculum but about recognising the
unique potential in each learner and helping them succeed. We understand this is not always easy. The challenges in
many schools are real, and as a teacher, you are at the forefront of addressing them.

Teach like a Champ! vii
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That is why our learning and teaching resources are designed to support you. They reflect the local context, showing
learners a world that they recognise in the exercises, activities, and assessments they encounter. These materials

consider the range of experiences and abilities in your classroom, giving you the tools to be inclusive and to support
every learner, regardless of their background.

By using these resources, you are not just teaching the subject matter, you are meeting your learners where they are,
recognising their struggles, and helping them overcome the barriers they face. In doing so, you are shaping a brighter
future for every child, for your community, and for South Africa.

Types of diversity

In this series, we focus on 10 key types of diversity categories, each carefully selected to ensured oraad #

nclusive

representation of different identities, perspectives, and experiences.

Table 1: Types of diversity

Diversity category

Definition

Coverage in the '«

1. Cultural and Ethnic
Diversity

This refers to representing
various cultural and ethnic
backgrounds, ensuring
learners are exposed to
different perspectives and
traditions.

2. Gender Diversity

Gender diversity refers to*
representation of all ge* .ers
and includes discussio
around gender ra'=s, no

We have ing'"'ad ¢ ucters, authors, and historical
figures fr< 1a rse tural backgrounds. Stories and
examples (porate a range of traditions, customs,
and languag This helps learners appreciate cultural

.ness and aiscourages stereotypes by offering
xnced views on historical and contemporary issues.

You'  >nofice equal representation of all genders in text,

ilustrations, and examples. We've included non-binary
nd gender-fluid characters, along with activities that
challenge traditional gender roles. For instance, both

3. Socio-Economic
Diversity

4. Linguistic
Diversity.

binary identities . ader | boys and girls are shown engaging in diverse career

fluidity. paths, from helping in the kitchen to science and arts,
promoting gender equality.

This i senting We feature characters from a variety of socioeconomic

p ie i different contexts, highlighting challenges like access to

xomic buckgrounds
anc. hcussing issues of
econo.nic inequality.

education, healthcare, and resources. This allows
learners to engage with real-life examples and
discussions that reflect diverse economic situations,
making the content relatable to all.

Linguistic diversity means
including multiple languages
and respecting the various
dialects spoken by different
communities.

You will find content that features multiple languages
and encourages learners to respect different dialects.
We've also included examples that highlight the
importance of translation and interpretation, especially in
a global village, preparing learners to be more inclusive
in their communication.

5. Disability and
Accessibility

This focuses on the
representation of people with
disabilities and addressing
barriers to accessibility.

Characters with disabilities have been included,
ensuring their representation in stories and activities.
We also discuss issues of accessibility, whether
physical, technological, or societal, and use inclusive,
person-first language. This creates a more accepting
environment for all learners and encourages empathy

and understanding.

Teach like a Champ!




Diversity category

Definition

Coverage in the book

6. Sexual Orientation
and LGBTQ+ Inclusion

LGBTQ+ stands for Lesbian,
Gay, Bisexual, Transgender,
Queer or Questioning, and
others. The “+” represents
inclusivity of other sexual
orientations, gender
identities, and expressions
beyond those explicitly
listed, such as non-binary,
pansexual, asexual, and
gender-fluid individuals. This
term is used to encompass
a broad spectrum of sexual
and gender identities,
promoting acceptance and
inclusion for all.

LGBTQ+ family structures are represented throughout
the books, offering a diverse perspective. We've included
examples and scenarios that explore LGBTQ+ issues
and rights, as well as discussions on anti-discrimination,
helping learners understand and respect diversity in
sexual orientation.

7. Religious and
Spiritual Diversity

This involves representing
a variety of religious beliefs
and promoting respect for
different spiritual practices

atent that infroduces learners to
various religioi. o . iritual practices. We've also
encov’ _ ‘int¢ 1ith dialogue to help foster respect and
uncd. ‘*ar .ng across different belief systems. Secular
perspe. 2s are included as well, ensuring all belief
systems ¢ 'respected and represented fairly.

Our books c¢ ..

8. Age Diversity

Age diversity involves
including people from
different age groups™ 4

9. Geographic Diver-
sity

10. Cognitived |
Learning Di:

In the books, you'll find characters and examples
:nging from young children to the elderly. We've

1. ghlighted the importance of intergenerational

relationships, as well as discussed age-related

topics like retirement and ageism. This helps learners

understand the value of every age group in society.

discussing issues [ ated t

aging.

Geographic' ve:

repra”  ‘spe e andissues

freC ‘vo usre gions and

an. (Me...s, both global
~andic

The books include content from different regions
around the world, addressing both global issues and
local contexts that are relevant to learners. We've also
balanced examples from urban and rural settings,
showcasing the unique challenges and benefits of each
environment.

I refers to addressing
different learning styles,
abilities, and cognitive
differences, such as
neurodiversity.

We have embraced cognitive and learning diversity

by incorporating varied teaching methods that cater
to different learning styles. Activities are designed

to accommodate a wide range of learning needs,
promoting an inclusive learning environment. We have
also added quick pre-assessments for you to consider.

Teach like a Champ!
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Teaching Mathematics for
Understanding (TMU)

|

Understanding entails the ability to think critically

and adapt effectively in relation to a topic or concept. Ump:‘:?"‘g
It goes beyond simply gathering information, facts,

or data, and it is not just the ability to mechanically

follow procedural steps. In mathematics, ‘

Procedural
Fluency

understanding is demonstrated when learners can
justify the truth of a mathematical claim or answer Reasoning
and explain the reasoning behind a mathematical

rule (CCSSO, 2010). The diagram on the right

illustrates the Framework model of mathematics

Concept Active Justifying Applying Maths
teaching and learning, highlighting four key strands pelopment e s ot
of mathematical proficiency, from Kilpatrick et al's o rccrssg
2003 strands for mathematics proficiency: : -CENTRED S

ROOM —
e Conceptual understanding: helping children -
understand what maths ideas mean and how Addressing Gopsin s
Learners’ Knowledge G
they relate to each other.
* Procedural fluency: practicing maths steps so
children can do them accurately, quickly, and in di tw
¢ Strategic competence: guiding children to find about, and solve maths problems.
e Reasoning: encouraging children to think abo d ex 1in their math answers and the steps they took.
These strands interact dynamically witki g-centred classroom, which emphasises active learning, concept

development, problem solving, an of mathematics.

The classroom also focuses o
knowledge. Overall, the fr
integrated approach.

rk ai

Teaching Mathematics for Understanding (TMU)

procedures, connecting representations, and addressing gaps in learners’
t teaching mathematics for understanding through a comprehensive and



Reference to Teaching Resources

Design of the Learners Book

The Learner’s Book offers abundant practice opportunities through individual, peer, group, and cl
supporting mastery in learning. Practice is essential for skill development, and the book incorpor:
games and enjoyable activities, providing learners with additional avenues fo reinforce thei
activities not only promote continuous assessment but also create a fun and creative |

Stories Stories are incorporated to enhance memory retention a nding by connecting
concepts to relatable contexts and encouraging i i

Independent This develops self-discipline and critical th? ering learners to take ownership of

Work their learning and develop problem-sol

Peer and Group | Collaborative activities foster. ication, teamwork, and the ability fo understand
Work diverse perspectives, whi mot cial skills.

Whole Class These activities e of community and collective learning, encouraging learners

Activities articipate actively in discussions.
New Words s new vocabulary in a clear and accessible manner, helping learners
d remember the meanings of words.
End of Ter ese quizzes integrate multiple subjects, requiring learners to apply their knowledge across
ious topics. This approach uses questions addressing different levels of complexity to
helps assess learners overall understanding and retention.

Time to This learning feature provides learners with a wide range of stimulating and informative
information, along with thought provoking questions aimed at encouraging exploration and
innovative problem solving.

Activities Through practical projects, these activities stimulate creativity and innovation, allowing

learners to apply theoretical knowledge in real-world scenarios and develop critical thinking.

Reference to Teaching Resources Xi
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Structure for Grade 1

Mathematics Learner book

Imagine guiding your young learners on a journey of discovery, beginning with familiar skills like counting and place
value. Together, you lay a sturdy foundation—a safe starting point where they can build their confidence and sense of
wonder.

The content of this series has been designed in such a way that the curriculum is covered seamlessly, not as a series
of tick-box exercises, but as a flowing story where each topic naturally leads to the next, creating a p. eels
intuitive and connected.

As they grow, you lead them further along this journey. Numbers become trusted friends, an r nlocking
mysteries of the world around them. Counting becomes more than just numbers—it’s the be derstanding
fractions, like slicing up a favourite treat and seeing each part as a piece of a whole.

Next come patterns, woven into the lessons like a melody they can follow, forming th t into algebraic
thinking—a puzzle that becomes clearer with each step. Then, measurement ands-on exploration
of size and quantity, helping learners see how things fit together in their world. dive into data handling,
where they learn to compare, sort, and interpret information, setting th ure skills in graphing

and analysis.

topic b ing into the next like chapters in a
ith intention. By the end of each term, learners can
ts they’ve encountered into a colourful picture

The Annual Teaching Plan (ATP) brings this story to life, with ea
book, reinforcing previous learning and introducing new id
draw from each part of their journey, weaving together t
of understanding.

When it's time for the end-of-term assessment, it's | mert  a test—it's a way for learners to bring the full story of
their learning together. Questions draw on vozious t present different levels of challenge, ensuring each
learner feels supported, engaged, and fully r the next exciting chapter.

Structure for Grade 1Mathematics Learner book



Forwards and

Backwards, Decompose Counting, Place Value, Numbers,
numbers & number Addition & Subtraction .

line, number bond and and Multiplication & opel'aﬂOnS Gnd

grouping and repeated Division Re'oﬁonships

addition

Use real-life example like
food to introduce fractions,
Teach Yz, Vs, Va
o

Fractions

Introduction to fractions
Camparing fractions

Informal units
handspans, cups, and
paces ., g formal
units like cm, meters,
and liters

*«asurement,
k .tHerns Functions
and Algebra

Length, Capacity &
Volume and Standarr’
Units

]/ lacntify and extend
number and shape
patterns @ @ &
Introduce equality,
missing numbers, and
basic equations

?+H

Recognizing Pati = |
o
Early

Recor nd namic
29 ead 5. apes,
Tc h properi. s such

<ides, angles,
. .fices

Space & Shape
and Data
Handling

Identify shapes
and
Properties of shapes

Collecting & Sorting Data
and
Representing Data

Organize data into charts
and graphs, Create bar
graphs and pictographs

Structure for Grade 1Mathematics Learner book

Xiii



Curriculum Breakdown (CAPS)

Space & Shape

Pattern, Function

& Algebra Measurement

Foundation
Phase
Mathematics
Content Focus

Number,
Operation
& Relationship

Learning Objective per Content Area

Number, Operation and Relationships rns, Functions and Algebra

hase, learners work with both
umber patterns (e.g. skip counting); and
eometric patterns (e.g. pictures).

In this phase, the learners’ number concept is devel
through working with physical objects to count co
of objects, partition and combine quantities, skip
in various ways, solve contextual (word) pro.

build up and break down numbers. Learners should use physical objects, drawings

and symbolic forms to copy, extend, describe and

Counting enables learners to develo create patterns.

Copying the pattern helps learners to see the logic of
how the pattern is made. Extending the pattern helps
learners to check that they have properly understood the
logic of the pattern.

recognition of patterns.

Number concept develop
about properties of nu

that can make caleul Describing the pattern helps learners to develop their

Solving problem bles learners to language skills. Focusing on the logic of patterns lays the
communicat i ng orally and in writing basis for developing algebraic thinking skills.
through dr bols. N

umber patterns support number concept development
Learners b erstanding of basic operations of | and operational sense built in Numbers, Operations and
addition, sub n, multiplication and division. Relationships.
Learners develop fraction concepts through solving Geometric patterns include sequences of lines, shapes
problems involving the sharing of physical quantities and | and objects but also patterns in the world. In geometric
by using drawings. Problems should include solutions patterns learners apply their knowledge of space

that result in a whole number of remainders or fractions. | and shape.
Sharing should involve not only finding parts of whole,
but also finding parts of collections of objects. In this
phase, learners are not expected to read or write fraction
symbols.

Xiv Curriculum Breakdown (CAPS)



Space and Shape (Geometry)

Measurement

In this phase learners focus on three-dimensional
(3-D) objects, two dimensional (2-D) shapes, position
and directions.

Learners explore properties of 3-D objects and 2-D
shapes by sorting, classifying, describing and naming
them.

Learners draw shapes and build with objects.

Learners recognise and describe shapes and objects in
their environment that resemble mathematical objects
and shapes.

Learners describe the position of objects, themselves and
others using the appropriate vocabulary.

Learners follow and give directions

In this phase the learners’ concept of measurement is
developed by working practically with different concrete
objects and shapes, learning the properties of length,
capacity, mass, area and time.

Learners measure the properties of shapes and objects
using informal units where appropriate, such as hands,
paces, containers, etc.

Learners compare different quantitied =, using
comparative words such as taller/s. = .. vier/
lighter etc.

Learners are introduced fo & ¢ .d uaits such as
grams, kilograms; millilit=as, li.. »a® liimetres, metres.

Activities related to ti 2 sk "\be structured with the
awareness that leari. =" un/ rstanding of the passing
of time should® . deve.. J before they read about
time.

Data Handline

In this phase, learners work with:

Sorting, representing and describing the sorted collectionare usefur s for learners to develop early on in

schooling. The process also develops the skills learners

Learners can be given collections of objects and askcd to
counters and ask learner to sort them into colo:

4l use when doing the data handling cycle.

+ them. For example, give groups of the same kinds of

Jive colle «ions of different kinds of counters such as bread tags,

peach pips, matches, bottles tops and ask le¢  ers te«"rt them into groups.

Learners then draw a picture of the grouns tha:
done. They answer questions in groug. <

ave made. In this way learners record what they have
lagrners have experienced the whole data cycle, they can focus

on analysing representations that are g. '\n< ..em. It is recommended that in Term 4 learners analyse (answer

questions) on at least 2 pictogre

Curriculum Breakdown (CAPS)
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Recommended Number of

Lessons per Content Area

Number of lessons

Content area Topic Term1 |Term2 |Term 3 |Term 4 | Total
Numbers, All topics of Numbers,

Operations and Operations and 22 30

Relationships Relationships

Patterns, Functions and Nomb " 3 3

Algebra umbper parierns

Geometric patterns

Space and Shape
(Geometry) 2-D shapes 3 6
3-D shapes 1 6
Position, orientation
; 1 3
and views
Symmetry 1 1 2
Measurement
Time 2 2
Le 2 2 4
2 2 4
Capacity/Volume 1 2 1 4
Collecting, sorting,
representing and 2 1 3
analysing objects
Whole data cycle 3 3
Sections of data cycle 2 2
Lessons
40 40 40 40 160

XVi Recommended Number of Lessons per Content Area



Content and Concepts Mapping

Numbers, Operations & Relationships

Number range

Introduce different kinds of numbers
Calculations strategies

Cotextual Problems

Data Handling Patterns, Functions & Algebra

e Introduced different forms of patterns
e Complete & extend patterns
e |dentify & describe patterns

¢ Move from object to data
¢ New forms of data representation

\ o

mpent Focus on new properties and features
of shapes & objects

Learning language of position
Learning how to match different views
of same object

Move to reading & following directions

Space & Shape

o Inte@0ce forrOf measurement
o AW i8Ns of Beasuring tools (informal
16 LU

e~
—0

Content and Concepts Mapping XV
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Term 1

Term 1: The world of numbers! LB page 2

Let us see what you know: a baseline assessment to evaluate Grade 1 learners’ prior knowledge eadiness in
essential foundational concepts.

e Use more, less, big, and small vocabulary to discuss the objects.
¢ |dentify and talk about the days of the week by stating what today is,
was.

Key concepts
e Count objects, sort them, and match them based on their attributes.
¢ Describe the collections after they have been sorted.
w

ill be, and what yesterday

Topic: Counting objects reliably
18

Topic: reliably

Topic: Counting forwards
3.1:2,3;4;5;,6;7;,8;,9; 10

Topic: Number symbols and number na

5. a.two
b. four

Topic: Time

6. a. The answer is depen e activity was done, i.e., the answer is the day before the activity
was done.
b. Thursday
¢. Sunday
d. Monday

Let’s see what you know 1



Explore the number island

Topic: Counting LB page 3

Learning objectives

Learners will develop and practice their number sequencing skills by:

e counting forwards and backwards within a specified range.

e identifying and distinguishing between forward and backward counting.

e completing number lines by recognising missing numbers.

e filling in missing numbers in a sequence, enhancing their understanding of numerical order.

Introduction

¢ Infroduce the concept of counting forwards and backwards using a story like Zara’s nuri. adv® iure. In
the story, Zara navigates through different number sequences, sometimes movins®  wara. 4 sometimes
backwards on her journey.

e Encourage learners to participate by counting along with Zara as you read the ¢« poi (g attention to when
she counts forwards (going higher in numbers) and when she counts bas" wards 4 lower in numbers).

TMU notes

¢ Conceptual Understanding
Learners need to understand the relationship between numbersy. =07 singnat counting forwards increases
and counting backwards decreases quantity. Tools like number line. ~d counters can help internalize this
concept.
Example: Display a visual of a boy jumping forwards fre© to 10 on a number line, symbolising counting
forwards, and a girl jumping backwards from 10 to 1,4, . =ing counting backwards.

¢ Procedural Fluency
Learners should practice counting both forward” ind beskwards until it becomes automatic and accurate, such
as counting from 1to 20 and back.
Example: Ask the learners to identify if th=aaumbe. . 1e sequence are moving forwards (getting larger) or
backwards (getting smaller).

¢ Strategic Competence

Learners use counting strategies® .. ve p. »lems, like counting forwards to determine the next number or
backwards for subtraction or T 0~ ious number.
Example: Emphasise the di¢ :tioi. v and relationship between the numbers in both cases to help them grasp

the concept of numerica®  er.
¢ Adaptive Reasoning
Learners apply logi- ! thinking o explain how and why counting forwards and backwards works, such as
recognising tha®  iaa backwards is useful in subtraction or reversing processes.
Example: as'slearne 1o cxplain their answers.

Materials New words
e Counters »a' coctlearners canuseto | e Counting is saying numbers to find out how many things there
count when i ;oducing the topic) are.
e Examples: buttons, stones, beads, sticks, | e A number line is a straight line with numbers on it.
bottle caps e Forwards means to move toward something.
e Backwards means to move away from something.

2 Explore the number island



Term 1

Teaching methods

Obiject counting: show five objects and ask learners to count them out loud.

Hands-on counting: distribute up to ten counters to each learner, asking them to count each one aloud.

Group counting: ask them to organise their counters in groups from 1to 10.

Class discussion: display a poster with different objects (e.g. animals, fruits) and lead a discussion on how many

of each item they see.

¢ Visual demonstration: use a large number line on the floor. Have one learner jump forwards from 1to 10, and
another jump backwards from 10 to 1.

¢ Sequence identification: ask learners how many steps they took forwards or backwards on the humber line.

¢ Pronunciation practice: reinforce number pronunciation by having learners repeat numbers /. /iev.count

forwards and backwards.

¢ Ascending and descending practice: Have learners practice ascending and descendin® Jn the nu=* Jer line.

Teaching tips

¢ Engage learners: make the lesson interactive by encouraging learners to partici= e in. «* .1g aloud and
number line activities.

¢ Pair work: pair learners to practice counting together, allowing them to supp. each/ aer in identifying forward
and backwards sequences.

¢ Address misconceptions: frequently check learners’ understanding b} = »them to identify whether a
sequence is forwards or backwards.

Examples of misconceptions

¢ Skipping Numbers:
Learners may skip numbers when counting forwars™  ~.g. “1, 2, 4” instead of 1, 2, 3”).
e Reversing Digits:
When counting backwards, learners might ine™ zctly rev. se digits (e.g. saying “21” after “20” instead of “19”).
¢ Reinforcement: use additional visuals or to’ ; like pmber lines and counters to reinforce the concepts of
ascending and descending numbers.

Answers to textbook activities

Activity 1: LB pa. Activity 2: LB page 6
1. a0.1;2;3;4;,5; 6,7 1. 8;9;10; 11;12; 13; 14; 15; 16; 17
b.3;4;5;6;7;8;9;10 2. 20;19;18;17;16; 15;14;13; 12; 11; 10
2.0.6;5;4;3;2 3.0.8;9;10;11;12;13; 14; 15; 16; 17; 18; 19
b.9;8;7;6 b.17;16;15;14;13;12; 11;10; 9; 8
3. a. forwards
b. backwards
c. forward
d. back:vards
4. Thers s natneec or learners to illustrate
the' @ crlithas,
a.3;4, ;8910
b.0;1;2,5,4;,5,6
5.0.1,2,3,4;,5,6
b.10;9;8;7,6;5;4

Explore the number island
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Term 1

Remediation

Assessment practice: have learners count both forwards and backwards on a number line and write the correct
sequence (e.g. 5to 1and 1to 5).

Group/pair work: pair learners and ask them to take turns counting aloud forwards and backwards, using
number lines or cards to check each other’s work.

Support for struggling learners: use simpler sequences (e.g. 110 5, 5 to 1) with visual aids like number charts or
counting manipulatives.

Differentiation

Advanced learners: infroduce larger or mixed sequences, such as counting by twos or threes forwards (e.g. 2; 4;
6) and backwards (e.g. 10; 8; 6).

Independent practice: provide worksheets with number lines for learners to fill in missing numb .. g
forwards from 11to 10 and backwards from 10 to 1.

¢ Reinforcement

¢ Practice number pronunciation by having learners count aloud, forwards and backwara.. ng< erent ranges
(e.g. 1t0 7, 6 to 2) to build confidence. Y o N

Conclusion v

¢ Restatement of Learning Objectives: Learners practiced counting forwardssand b ds using number lines
and sequences.

e Summary of Activities: Learners engaged in storytelling, number line pract: .« sequence identification.

¢ Reflection on Learning: Visual aids and hands-on practice helped! = rst  ‘erstand counting sequences,

keeping them engaged and improving their skills.
Next Steps: Learners will continue to practice with varied sequence.. \d more complex number lines.

Explore the number island




Count to add and subtract

Topic: Counting LB page 7

Learning objectives

Learners will develop their addition and subtraction skills by:

e practicing counting on by adding one more to a starting number.

e practicing counting back by subtracting one from a starting number.

e recording the resulting quantities after each step, reinforcing the concept of increasing and dea™ sing sequences.

Introduction
¢ Introduce addition and subtraction through a relatable scenario, such as adding and* nsawd, Spples or stars.
¢ Explain that we add when we combine objects and subtract when we remove them.
¢ Hand out visual aids, such as counters or small cutouts, to help learners follow.«" ig
e Example:
o For addition: start with 4 apples, add one more each time, and show how' .num _rincreases.
o For subtraction: start with 6 stars, subtract one each time, and showaw the oer decreases.
o Use counters or drawings to visually demonstrate the concept of ac. 11y *.subtracting one.
Materials New words
¢ Counters or paper cutouts representing e Addition/ed ‘ol (+): | otting together objects or
apples and stars (or other objects learners joining objec.
are familiar with). o Subtrxction/mir.. {-): taking away objects from joined ones
¢ Number lines for visualizing the increasing e Ec'  same
and decreasing sequences.

Teaching method

¢ Introduce adding and subtracting: explail  ow a{ ng increases the total number and subtracting decreases it,
using apples and stars as examples.

¢ Addition activity: demonstrate by s with 4 apples and adding one more each time, writing down the
increasing total after each step.

¢ Learner practice: have learna™ “se ti. own counters or cutouts to perform similar addition and subtraction
problems.

Teaching tips

Engage learners: )« ners minipulate their counters to physically add or subtract as they follow along.
Visual aid: use ~uinber s or drawings to support understanding.

Check underst  ding: asi iearners to explain their process and verify their results by showing their work.
Reinforcer “a.variations of the activity fo ensure learners can apply the concept to different scenarios.

Answer- _ofeﬂ ;)k activities

Activii, LB page 8-9 | Activity 4: LB Page 9
1. 4;5;¢6, 2 1. 1;3;5;7.

2.6;5,4;5, - 2. 8 is greater than 4

3.3:;4;,5:6;7;8;9;10

4.7:6;5;4;3:2;1

Count to add and subtract
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Term 1

Remediations

Assessment practice: have learners draw or cut out groups of objects and label them with the correct number
(e.g. create 5 stars and write ‘5’ next to it).

Group/pair work: in pairs, one learner picks a number card, and the other finds the matching group of objects.
Then, they switch roles.

Support for learners needing help: use fewer numbers and objects, along with visual aids like charts or
counters, to assist in matching and counting.

Independent practice: provide worksheets where learners match numbers (e.g. 1; 4; 9) with groups of objects,
counting and writing the correct number symbol next to each group.

¢ Differentiation
¢ For advanced learners: challenge learners to match larger numbers or create their own sets of { = " natch

number symbols, going beyond 10.

Conclusion

Restate learning objectives: this lesson helped learners match number symbols wit' = oup. ¢ jects, building
foundational number recognition skills.

Summary of activities: learners engaged in a story, practiced matching numbers th obi* ts, and participated
in inferactive exercises.

Reflection: the mix of storytelling, hands-on activities, and visual aids sup}. ... "»arners’ understanding of
numbers and quantities.

Next steps: learners will move on to more complex tasks involving. ar s uences and basic arithmetic
concepts.

Count to add and subtract




Doing maths in the head!

Topic: Mental maths LB page 10

Learning objectives

Learners will develop number comparison and sequencing skills by:

e ordering numbers from smallest to greatest.

e identifying which numbers are more or less than given numbers.

e recognising numbers that come before, after, or between given numbers.

e answering questions related to increasing or decreasing quantities and identifying relationsh’ <
without counting objects.

2n numbers

Introduction

¢ Introduce the concept of comparing and ordering numbers using familiar term< "2 “moi .nd “less.”
¢ Engage learners with a story or visual scenario where they identify which gro®  of< J, s has more or fewer

items, leading to an understanding of terms such as “many,” “fewer,” “most,” "led "

TMU notes -

e Conceptual Understanding: Learners must understand how numbers '« < perations work to solve problems in
their heads.

¢ Procedural Fluency: They should be able to quickly and acct. =) Lo basic calculations like addition and
subtraction mentally.

¢ Strategic Competence: Learners need to choose the!* st strategic s, like breaking numbers down or rounding, to
solve problems easily.

¢ Adaptive Reasoning: They should be able to exp:.in . hiustify their mental math solutions logically.

Organise Teaching Methods

Teacher modeling:

e Show learners examples by holding 1= diffei .nbers of counters (0; 1; 2; etc.).

e Ask questions like, “how many cour. == “have?” to practice identifying quantities.

¢ Involve learners by having two studei. 2" ioare their counters. Ask the class which has more or fewer.

¢ Encourage learners to use th s ‘I ny,” “fewer,” “most,” and “least” during comparisons.

Class activity:

e Have learners work in< »up <pans, picking different numbers of counters and comparing who has more or
less.

e Extend the activity" ; rc. a dice and discussing whether the number rolled is more, fewer, or the same as
another numb

Explain concen*-:

e Reinforce comip. oo 5 by using visual examples, such as “3 stars are more than 2 stars,” and ensure learners
under” und hov, ) identify greater or smaller numbers.

Practi

e Allow ¢ o practice comparing numbers and objects in various scenarios, focusing on using the correct
terms to_ _scribe the comparisons.

Teaching Tips

¢ Encourage learners to compare and discuss their findings with partners, making the lesson interactive.

¢ Regularly check learners’ understanding by having them explain why one number is greater or smaller.

¢ Provide a variety of examples to ensure learners can apply the concepts of “more” and “less” in different
situations.

Doing maths in the head!
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Answers to textbook activities

Activity: LB page 14
1. 2;3;5 8. a. 3islessthan 5 and 5 is equal to 5.
2. 5is more than 4. b. 2 is less than 5 and 4 is less than 5.
3. One more than 2 is 3. 9.a. 3.
4. three (3). b. 4.
5. number that comes after 3 is 4. c. 4.
6. number between 1and 3 is 2. d. 2 comes before 3.
7. a. 3 is big and 1is small. 2 comes after 1.
b. 5is big and 2 is small. 2 comes in between 1and 3.
c. 4is big and 3 is small.
Remediation
¢ Assessment practice: have learners draw two sets of objects (e.g. 4 apples and 6 applec. « wri*®ya sentence

to describe which set has more or fewer, circling the larger set and underlining the sailer ¢

¢ Group/pair work: in pairs, learners use blocks or counters to create two sefs, con’ ares" m, und discuss which
has more or fewer.

¢ Support for struggling learners: simplify tasks using fewer sets and visual zids like er cards to help identify
which has more and fewer.

¢ Independent practice: provide a worksheet for learners to compare and oi. v _i_ of objects, indicating which
has the most and which has the fewest.

¢ For advanced learners: introduce activities where learners comi. .+ e or inore sets and order them from
most to least.

Conclusion

¢ Restatement of learning objectives: this lesson aime’ 0" 2 learners sort and describe objects based on
similarities using terms like “more,” “fewer,” and “#“““wrent.”

¢ Summary of activities: learners engaged in sor’ .g activities, categorizing objects by characteristics, and
discussing their criteria.

¢ Reflection on learning: the sorting activitias enhc. .earners’ categorization and pattern recognition skills
through hands-on engagement.

¢ Next steps: future lessons will focus.on sc '=* ocr more complex criteria and applying these skills to problem-
solving tasks.

Doing maths in the head!



Grouping objects around us

Topic: Count onjects reliably LB page 15

Learning objectives

Learners will be able fo:

e sort and classify objects by shape and quantity,

e answer questions about the number of each shape and combining quantities, ultimately demonstrating their
understanding of categorization and counting.

Introduction

¢ Introduce the concept of sorting, collecting, and describing objects through a hands-a¢ ucticty.

¢ Sorting objects helps learners understand how to group similar items together, whicr. me’ s it easier to see
how many items are in each group and how to describe them. . N

TMU notes

¢ Conceptual understanding: learners need to grasp the concept of counting 0. "= nderstanding that each

object represents one unit.

¢ Procedural fluency: learners should be able to count objects accuratei, n< = ubly, without missing or double
counting.

¢ Strategic competence: learners must apply effective countin® tro gies, .uch as grouping or organising objects
to count more efficiently.

¢ Adaptive reasoning: learners should explain and justifstheir cou. g process, demonstrating how they counted
objects reliably and why their method works.

Materials

e Counters
* Any obiject learners can use to count when rodui g the fopic.

Instructional guide for practice

Distribute different objects to groups . 'e. .

¢ Combine counters of various ca'aurs .\ © sizes such as counting blocks, stones, triangles, squares, and
rectangles.

o Ask the learners what they Ji the counters. (size, colour and shape)

o Tell learners to sort tha® “objc. by an attribute/criterion of their choice.

Clarify Instruction to !¢ ‘=arners understand the concept.

¢ Discuss the diffeterst wa, hat learners sorted their objects.

o Ask learners to. rt their buitle tops again but in a different way this time.

o Ask the les 2=ke a drawing of their different sets of (sorting size or colour)

Guided s ing a¢ ity

e Provit _lec'ners ith a variety of objects. Instruct them to sort these objects into different groups based on
simi. " s s« v as colour, shape, or size.

¢ Encoui .arners to describe the groups they create, using terms like “more,

Practice anu application:

¢ Have learners apply these skills to different sets of objects, encouraging them to sort and describe the objects in
various ways. Provide feedback to reinforce their understanding of

¢ Sorting and pattern recognition.

" n. "

fewer,” “similar,” or “different.”

Grouping objects around us
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Teaching tips

¢ Engage learners: Make the sorting activity interactive by using a variety of objects and encouraging learners to
discuss their sorting criteria with peers.

¢ Interactive sorting: Allow learners to work in pairs or small groups to sort and describe objects, promoting
collaboration and communication.

¢ Check understanding: Ask learners to explain their sorting decisions and describe the patterns they observe. This
helps assess their comprehension of sorting and pattern recognition.

¢ Reinforcement: Provide additional sorting challenges with different objects or criteria to strengthen learners’
ability to categorise and identify patterns effectively.

Answers to textbook activities

Activity 1: LF Jage 16
stars =10

. circles =7

. rectangle = 6

. squares =9

. triangle = 8

. rectangles + triangle =6 + 8 =14

cOogboON—

Remediation

¢ Assessment practice: Include tasks like, “Have learners sort a collec™ nof ¢ (ts into three different categories
(e.g. red, blue, green) and then write a brief description of each ¢© ip, >1ting «ow many items are in each
category.”

¢ Group/pair work: Organise learners into pairs or small greatos for co.. orative sorting activities. for example, “in
pairs, use a mixed set of blocks and sort them based on< :ir colour. Each pair should then present their sorted
groups and describe the sorting criteria they used.”

¢ For learners needing more support: Provide pre-sarted cai. ries or visual aids to help with sorting. For
example, “Use sorting mats with labelled sectiof e.g. ‘red,” ‘blue,’ ‘green’) to help organise and categorise
objects. Then, count and describe each group.’

Differentiation

¢ Independent practice: Provide a worksth 't v iearners sort a set of pictures or drawings of objects by
distinctive characteristics such as 27nur, s. ¢, or size. For example, “Sort these pictures of fruits and animals
into two groups: fruits and anip® 5. en, ¢ scribe each group using terms like ‘more’ or ‘fewer.”

¢ For advanced learners: Intradc .o.._mplex sorting tasks, such as sorting objects by multiple characteristics
(e.g. colour and shape). ¢ =xarmi, “Sort these blocks into groups by both colour and shape, and then explain
how you grouped ther

Conclusion

e Restatementoricc. . _ ojectives: The lesson aimed to help learners understand and practice sorting and
describina® ojects b, =2d on their similarities, using terms like “more,” “fewer,” “similar,” and “different.”

e Summe  of tivitics: Learners engaged in hands-on sorting activities; categorised objects based on specific
character.. s’ . described their groups. Activities included sorting objects by colour, shape, or size, and
discussing s« g criteria.

¢ Reflection on learning: The interactive sorting activity helped learners develop categorisation and pattern
recognition skills. By working with various objects and discussing their sorting criteria, learners deepened their
understanding of organising and describing items.

¢ Next steps: In future lessons, learners will continue to practice sorting with more complex criteria and apply their
sorting skills to problem-solving tasks, enhancing their ability to identify and describe patterns.

wn
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Guess the number!

Topic: Estimating the numbers of objects

Learning Obijective

Learners will

develop skills in estimation and counting by predicting the number of objects in a group,

counting them accurately and comparing their estimates with the actual count to enhance their number sense and

understanding of quantity.

Introduction

LB page 17

Learners count forwards and backwards from 1-10in 1s.

Example: Show learners using different colour counter counters and ask them to guec. . nus ber of each
colour they can draw on the board.

In the explanation, clarify that learners are tested through activities where the’ nak® xeasonable guess about
quantities before counting them exactly.

Materials New words _
¢ Multiple Counters — enough for learners to make | Estimation: this invoi. s+ . 1g an educated guess about the
meaningful estimates with number of ¢'C = or. Hple without needing an exact count

Any object learners can use to count when
introducing the topic

Instructional guide/strategy

use of estimatic

Introduce estimation: Begin by explaining the cor® | »f estimation (guessing a number)

Demonstrate with an example, such as asking learners. auess the number of pencils in a jar before counting
them to show how estimation works.

Put pencils and crayons in a jar/ cup to var. wmb{ | and let learners estimate the number, then take them out
of the jar and let them count.

Practice estimation: Have learners ‘=2 making estimates in various scenarios, such as estimating the
number of chairs in the room.

Compare estimates: Conduct® “vitie.  nere learners compare their estimates with the actual counts.

Discuss and reflect: Encou ge, rner. o discuss their estimation methods and reflect on the accuracy of their
guesses. Ask them to sharc~ sic gies they used and think about how they might improve their estimates in
the future.

Apply estimation:© .. 'earners to apply estimation in real-life situations. For example, have them estimate the
number of pea:’ 2ina g » or the amount of time needed to complete a task, helping them see the practical

Guess the number!
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Term 1

Answers to textbook activities

1. The answers will vary from learner to learner but should show some understanding of the concept.
2. estimate — anything between 9-12; count - 11

Counting game
Group Activity

Preparation:

¢ Before the lesson, gather a variety of objects (beads, toy animals, fruit cutouts, etc.) ensuring there .. = enough
sets of 1to 5 objects for each group.

¢ Organise the objects into small sets to give to the groups during the activity.

Introducing the Activity:

¢ Begin by introducing the concept of comparing and ordering objects. Explain that ta® , lear will help
Squeaky the squirrel organise her treasures.

¢ Briefly review the vocabulary related to comparing and ordering (e.g. more, fewel, ast, r Jst, same).

Instructions to Learners:
¢ Divide learners into small groups and hand each group a set of 1to 5bjec.
¢ Explain the two tasks:

Task 1: Comparing

Each group compares the number of objects in their collectia® ~Ask them:
¢ Which object group has the most?

e Which has the least?

¢ Are any groups the same?

Task 2: Ordering
o Now, ask learners to order their freasure ™ leas, .o most and then from most to least.

Guiding the Activity:
¢ Walk around the classroom ans” .ss  arot s as they work on comparing and ordering.
¢ Encourage discussions within 1, _<, Jensure learners understand how to compare and sequence.
o Offer prompts such as:
o "What happens if ya© . hanothe. object to your group?”
o "How can you res‘range, :objects to show the order from least to most?”
Group Reflection:
o After the activity, v.. 4roups together to share their results. Have each group explain how they compared

and orders” their ol cts.
e Askops’ =2nd .d cuestions like:
o “Whicri. =c .vere easiest to compare?”
o “What stre. gy did you use to count and order?”

Wrap-up and Reinforcement:

¢ Conclude the activity by summarizing the key learning points:
o Comparing helps us identify which group has more or fewer objects.
o Ordering helps us organise from least to most or most to least.

¢ Reinforce the skill by suggesting learners try comparing and ordering objects at home.

Guess the number!
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Remediation

¢ Assessment practice: Include tasks such as, “Have learners estimate and count various quantities, such as the
number of blocks in a set or the number of pages in a book. Assess their ability to make reasonable estimates
and compare them to the actual counts.”

¢ Group/pair work: Organise learners into pairs or small groups for collaborative estimation activities. For
example, “Work with a partner to estimate the number of objects in a jar, then count them together and compare
your estimates to the actual number. Discuss why your estimates were close or far off.”

¢ For learners needing more support: Use visual aids or manipulatives to help with estimation. For example, “Use
a jar filled with smaller objects like beads or counters to practice estimating and counting. Provide a smaller set of
objects to help learners get used to making and verifying estimates.”

Differentiation o
¢ Independent practice: provide worksheets where learners can practice estimation. Fa® “xctaple, siimate and
then count the number of buttons in a box, or the number of steps in a staircase. Rec. ¢ Jur< timates and

actual counts.”

¢ For advanced learners: Provide more complex estimation challenges, such ¢ =stin® ing'.arger quantities or
applying estimation to more abstract problems. For instance, “Estimate the . \nuink  of pages in a stack of
books by looking at the top book and comparing it to other books in tha,stack.

Conclusion

¢ Restatement of learning objectives: This lesson aimed fo intros'™ wthe'  icept of estimation, practice making
and comparing estimates, and apply estimation to real-life i itic

¢ Summary of activities: Learners engaged in various activities. Jctice estimation, including making guesses
about quantities, comparing estimates with actual counts, and re. ting on their estimation strategies.

¢ Reflection on learning: The hands-on and interactiv® .ctivities helped learners understand how to make
and refine estimates. By comparing their guesses’ . stual counts and discussing their strategies, learners
improved their estimation skills and their understanding »pproximate quantities.

¢ Next steps: Learners will continue to practiec® zsiimation through more complex scenarios and apply these skills
to everyday situations. They will also refine; =ir str, :gies for making accurate estimates in diverse contexts.

Guess the number!
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Special names for numbers

Topic: Number symbols and number names LB page 19

Learning objectives

e Recognise and write number symbols from a visual representation (e.g. dots from a caterpillar).
e Write the corresponding number names for given symbols.

e Complete missing numbers and names in a sequence.

e Verbally articulate numbers from a provided table.

Introduction

Introduce the concept of number names up to 10 using the story of Khaya and his friends, The Nur 2raic.
Khaya introduces his numeral friends, each one saying their name: “Hi, | am Zero,” and so ¢ ¢ 0 7 .
TMU Notes

¢ Conceptual understanding: Learners must understand the connection between | mber ¢ nbols and their
number names and how they represent quantities.

¢ Procedural fluency: Learners should quickly and accurately read, write, af aumper symbols and number
names in calculations.
¢ Strategic Competence: Learners need to apply effective strategies /= nlvin_  roblems using number symbols

and number names.
¢ Adaptive reasoning: Learners should explain and justify how they 1 number symbols and number names in
their mental math solutions.

Materials

Counters (any object learners can use to count when introduci he topic)
Teaching methods

¢ Ask learners to count out loud with as you wr.. low he number.

Learners count One | Two | Th - Jr | Five | Six | Seven | Eight | Nine | Ten
Teacher writes 1 ? 3 | 4 5 6 7 8 9 10

¢ Engage learners with the< »ry. “ouruge learners to listen and respond as each numeral introduces itself.
Have them repeat the n:*  “er nan._ “aloud to familiarise themselves with the sequence.

¢ Matching activity: Pre. m" ‘sual with number symbols and corresponding groups of objects. Have learners
match each numb¢  symbol i« . 5; 6; 7) with the correct group of objects that represents that number.

¢ Practice numbss=  anition: Reinforce understanding by asking learners to identify and count the objects that
match eachaumoe y... ol.

Teaching* s

e Engage k. e Jse enthusiastic and interactive storytelling to keep learners interested and make the numeral
introductions .

¢ Interactive practice: Have learners work in pairs or small groups to match number symbols with objects,
fostering collaboration and discussion.

¢ Check understanding: Regularly ask learners to explain their matches and count the objects aloud to ensure
they understand the connection between number symbols and quantities.

¢ Reinforcement: Use additional visual aids or manipulatives if needed to reinforce the concept of matching
numbers to quantities, and to support learners in developing accurate number recognition and counting skills.

14 Special names for numbers
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Answers to textbook activities

Activity 1 LB page 20
1. 0.3;5 1.2, 4
b. 3 —three

5 —five

1-one

2 —two

4 —four
2. 5 —five; 4 —four; 3 —three; 2 —two; 1-one

Activity 2: LB page 21
1. 6 -six

8 — eight

10 - ten
2. Read the numbers out loud with the learners.

Remediation

¢ Assessment practice: Include assessment tasks such as, “Have learners.identi., write down the number
symbols that correspond to different groups of objects. For instance, - s maroup of 7 apples and ask
learners to write the matching number symbol.”

¢ Group/pair work: Organise learners into pairs or small groups mpl. matching activities. For example,
“Pair learners to work together on a matching game where ¢ le’ her hulds up a number symbol and the other
matches it with the correct group of objects. They can then swii. ales.”

¢ For learners needing more support: Use fewer numh< s and obj. s and provide more visual aids, such as
number charts and object counters, to help with ms® tng and counting.

Differentiation

¢ Provide learners with a worksheet that inc’ aes number symbols and images of objects. For example, “Match
each number symbol (e.g. 3, 8, 10) fo the ¢, =ct g1 p of objects shown on the sheet. Count the objects to
ensure they match the number symbal”

¢ For advanced learners: Introduce i .. nheyond ten or create more complex matching activities involving
sequences of numbers or larger grot. 2 . ects.

Conclusion
¢ Restatement of learni~ yor_  ‘ves: rhe aim of this lesson was to help learners recognise and match number
symbols with quanti*® impro._ j their understanding of number representation from zero to ten.

e Summary of activ._es.  rners engaged in an interactive story, participated in numeral introductions, and
practised matd. g nume. symbols to groups of objects. They reinforced their number recognition skills through
counting ars'ad ol matching.

¢ Reflecticn on'x ... : The storytelling approach and interactive activities successfully maintained learner
engos’ .nentar, supported their ability to connect number symbols with corresponding quantities. The use of
vis.  2i< “and hands-on practice was effective in reinforcing these concepts.

e Next. s .oving forward, learners will continue to practice number recognition and matching with more
complex. :fs of numbers and objects and will begin exploring basic addition and subtraction using these

numbers.

Special names for numbers
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Counting is fun!

Topic: Describe, compare and order objects and numbers LB page 21

Learning objectives

e Count and compare quantities of objects (e.g. hearts and fruit) in different boxes.
e |dentify which box contains more or fewer items using comparative language (e.g. “more,” “less”).
e Understand the concepts of greater and lesser quantities through hands-on counting and comparison activities.

" n

Introduction

¢ Introduce the concepts of counting and comparing quantities using familiar objects (e.g. hear’s ai._ i uit)
* Explain that this activity helps learners develop their ability to identify which group has mont ur lass

TMU notes A

¢ Conceptual understanding: Learners need to understand how to describe, comps® ,"ar®orc. objects and
numbers based on size, quantity, or position.

¢ Procedural fluency: Learners should be able to accurately compare and order ob; =21 umbers, determining
which is bigger, smaller, or in sequence.

¢ Strategic competence: Learners must use appropriate strategies to compe. 0 der objects or numbers,
such as lining up objects or using number lines.

¢ Adaptive reasoning: Learners should explain their reasoning wh< col Harir. and ordering, justifying why one
object or number is bigger, smaller, or in a specific order.

Materials

Counters (any object learners can use fo count when infra® = ag the topic)
Teaching methods

Teacher modeling:

¢ Count objects aloud while demonstrating the c¢. aaris’  between two groups.

¢ Use clear language to describe the quar’as (e.q. < A has 2 hearts, and Box B has 1 heart. Box A has more.”).
Addressing misconceptions:

¢ If learners struggle, reinforce the idea tha, »* /e means a larger quantity and “less” means a smaller quantity.
* Use concrefe examples to clarify®.c terri
Teaching tips

e Use visual aids to suppoi’ ounting 3. pictures or physical objects).
e Encourage learners tof p. their reasoning when identifying which group has more or less objects

Answers to textb% activitie.

Activity 1: LB page 23
1. a.B-4hes sarer. ethan3 2. a. B - 3 pineapples are more than 2
b. A-4/ ant< iren e than 2. b. A -5 apples are more than 2
c. B-51. so ‘norethan 3. 3. a. B- 3 oranges are less than 4
b. B - 4 bananas are less than 5
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Remediation

¢ Assessment practice: Have learners draw fwo sets of objects (e.g. 4 apples and 6 apples) and describe which
set has more or fewer.

¢ Group/pair work: Organise learners into pairs to count and compare their sets of objects, discussing their
findings.

¢ Support for struggling learners: Provide additional visual aids like number cards or counters to help with
counting and comparison.

¢ Advanced learners: Introduce activities that involve comparing three or more sets of objects and ordering them
from most to least.

Conclusion

¢ Restatement of learning objectives: The lesson aimed to help learners count and comp«:2 geuntitie  of objects,

identifying which group has more or fewer items.

¢ Summary of activities: Learners engaged in hands-on counting and comparison aci.. = usir»hearts and fruit.

¢ Reflection on learning: The activity effectively supported learners in understandisnithe < ¢ s of more and less
through practical examples.

¢ Next steps: In future lessons, learners will continue practicing counting and ¢ »oarin’ arger quantities,
reinforcing their understanding of these concepts.

Counting is fun!
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Let's draw the number lines

Topic: Describe, compare and order numbers LB page 24

Learning objectives

e Practice solving problems with counters or objects you can touch.
e Visualise math problems by drawing them out.

Learners will also use

e anumber line to practice counting on and counting back, enhancing their understanding of additic '+ un4
subtraction within the range of 0 to 5.

e learners will identify and describe the results of adding or subtracting small quantities from« ver.nur’ = s using a
number line.

Introduction P
¢ Introduce the concept of number lines as tools that display numbers in sequence. m s est to largest. Explain
how number lines help visualise the order of numbers, making it easier to 1dersta. _ir relative positions.

¢ Demonstrate how to use a number line for counting. Show learners how f. ic. m'ang the line to see how
numbers increase or decrease.

¢ Use number lines to practice addition and subtraction. For exampls® = ‘ons  te adding by moving forward on
the number line and subtracting by moving backwards.

¢ Engage learners in activities where they use number lines to solve ¢ ‘ion and subtraction problems. For
instance, have them add 3 to 5 by moving 3 steps forware a the nun._<er line, or subtract 2 from 7 by moving 2
steps backward.

¢ Encourage learners to explain how they use the numi _r i 2 solve problems and understand changes in
numbers.

Example

¢ This example illustrates how to use a number lii. o co it forwards. By starting at 3 and counting 2 steps
forward, the final number landed on is 5

¢ This example aims to test the ability to u. o »er line for addition. Visualizing the movement from 3 to 5
reinforces the concept of adding ste=s to «1ing number.

¢ Another example could be: If yoi* Lic at 6. the number line and count on 4 steps, what number do you end
up on? The answer is 10, whici. ! tiices the concept of counting forwards using a number line.

Materials g

Counters (any object leai® _rs. »use to count when introducing the topic)

Let’s draw the number lines
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Teaching Methods

¢ Introduce number lines: begin by explaining that number lines display numbers in a sequence from smallest to
largest.
< | | | | |
1 I | | | |
2 3 4 5

Use the number line to talk about the position of the number. Show learners numbers increase to the right and
decrease to the left.

Use jumps to count on and backwards.

Show example 2 and 2 more.

Start at 2 and jump tfo the right 2 hops.

0 1 2 3 4 5
e Now show 5 and | less.
< | | | | [
< I ] ] ] —
0 1 2 3 4 o

Show how the counting and the arrows are movir ards.

When using a number line, emphasise the startiag poiri. d direction of the count.

Emphasise counting forwards to the right a:® counting backwards to the left.

Demonstrate Counting: Show how to use | umb: ine for counting. lllustrate how moving forward on the
number line represents counting and-moving = ards represents counting down.

Demonstrate addition and subtracti ~ the number line. For addition, move forward from a starting number
by the number of steps to be added.. r« < action, move backwards by the number of steps to be subtracted.
Have learners use number }* ‘o st :addition and subtraction problems. For instance, guide them to add 3
by counting 2 steps forwa:® ar < staaciiZ from 5 by counting 2 steps backward.

1\

Teaching tips

e Use visual aids: L . ‘sual aius such as number lines on a whiteboard or printable number lines for learners to

follow along ap
Incorporate ha

interac. *h.
Is-on practice: Provide physical number lines that learners can manipulate to physically move

along the<... “an and subtraction activities.

e Model< e proc s: Demonstrate each step clearly, showing how moving forward and backwards affects the
nupe’ crsd se el umples that gradually increase in complexity to build learners’ confidence.

e Che. (U< erstanding: Frequently ask learners to explain their thought process and how they arrived at their

answer. g the number line.
Apply reai-life scenarios: Use real-life scenarios to make number lines more relatable. For example, illustrate

how a number line can represent days of the week or steps in a process.

Let’s draw the number lines
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Answers to textbook activities

Activity 2: LB page 24
1.5
2.2
3.a.4and1more=5 Db.5and1less=4
c.3and2more=5 d.3and2less=1

Remediation

¢ Assessment practice: Include tasks such as, “Have learners solve problems using a number line and write their
answers. For example, ‘Use the number line to show how you would add 2 to 6 and then find the«~ it

¢ Group/Pair work: Facilitate activities where learners work together to solve problems using num’ r.t Tor
example, “Pair up and use a shared number line to solve addition and subtraction problems<isccos ho' each
step on the number line helps find the correct answer.”

¢ For learners needing more support: Use number lines with visual aids or manipulatives. ~anm' ‘s, “Provide
number lines with clear markers and use counters to help learners physically move.~"wig tri. »* .or addition
and subtraction.” ¥

Differentiation

¢ Independent practice: Provide worksheets where learners practice using "ar lines 1o solve addition and
subtraction problems. For example, “Complete the worksheet by using the' 'm:  lie to add and subtract

numbers, such as finding the result of 4 + 30r9-5."

¢ For advanced learners: Introduce more complex problems or nu¢ ser’ es w .0 larger ranges. For example,
“Use a number line to solve multi-step problems or to handle large. mbers, such as adding 15 to 20 or
subtracting 12 from 25.”

Conclusion

¢ Restatement of learning objectives: The aim of this lessori s to introduce learners to number lines for
visualizing and solving addition and subtractions” _iems, anu to help them understand the sequential nature of
numbers.

¢ Summary of activities: Learners practised coun.. »a< rion, and subtraction using number lines. They engaged
in hands-on activities to solve problems ised e number line to visually track numerical changes.

¢ Reflection on learning: The use of numt. \lin siped learners grasp the concepts of counting up and down,
as well as performing addition ans“btrc. 1. The visual and interactive nature of the activities reinforced their

understanding and application< ‘thi 2 opt dtions.
¢ Next steps: Moving forward. le > apply their understanding of number lines to more complex
mathematical problems ¢ real-.. =cenarios, enhancing their ability to solve problems and visualise numerical

relationships.

Let’s draw the number lines



The basics and beyond

Topic: Solve problems LB page 25

Learning objectives

e Learners will solve basic addition and subtraction problems using numbers up to 20, strengthening their ability to
perform simple calculations.

e Learners will apply their understanding of real-life problem-solving by determining how many objects remain or
are left after a change in quantity (adding or taking away).

e Learners will practice completing number sentences and equations by finding missing adder’ = ferences
within 5.

Introduction

¢ Begin by having learners count forwards and backwards from 1to 10 in 1s to ra” " rcathe ~ umber sense.
¢ Explain that today they will solve problems involving adding, taking away, an/ ha¢ . bjects.

TMU Notes

¢ Conceptual understanding: Learners need to grasp how mathematice :or 5 apply to real-life situations
when solving problems in context.

¢ Procedural fluency: Learners should be able to follow steps 2 1cc  ately .olve word problems, including
addition, subtraction, or other operations.

¢ Strategic competence: Learners must choose effectivesstrategies, e identifying key information and breaking
down problems, to solve them efficiently.

¢ Adaptive reasoning: Learners should explain the” .\ "»m-solving process, logically justifying their solutions and
how they fit the context of the problem.

Materials

Counters (any object learners can use to couni. »2r¢ roducing the topic) new words introduced.

Teaching methods

¢ Introduce mathematical concents: o < it basic addition, subtraction, and sharing through real-life examples.
show how these help in divi< '\ 1d n_ »aging items.

¢ Engage in problem-solvii. = “ties from the learning objective like “Lily has 6 eggs and broke 2 or “You
have 5 oranges, share® em' 1 2 triends.” Work through these problems together.

¢ Example problem; it the n . ole-sharing example, illustrating how to equally divide and handle remainders.

¢ Explain process:guide . ners through each step and have them verbalize their reasoning to reinforce
understanding

e Encourage’ ° =tian: prompt learners to explain their methods and why they arrived at their answers.

Teachins .ps
Int< =t prab.em-solving: Solve problems together, encouraging discussion on various methods.
Chec.. 97 .randing: Ask learners to explain their process after each problem.

Real-life splication: Present relatable problems, such as sharing toys or fruit, to make math relevant.

Reinforcement: Use different objects and scenarios to strengthen learners’ skills in addition, subtraction, and
equal sharing.

The basics and beyond
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Term 1

Answers to textbook activities

Activity: LB page 26-27
1.0.2+4=6 b.7-3=4 c¢.3+7=10
d.10-4=6 e.10-5=5 f.20-10=10

. 6 eggs - 2 broken eggs = 4 eggs remaining

. 4 birds + 2 birds = 6 birds

6 — 3 = 3 toy cars

5 -3 =2 oranges left

. 3 plums each

. 1 plum left over

.2+3=5 b. 2+

. 4+1=5 d 3+
f. 5-
h. 5

SRR

T Q

1+4=5
5-1=4

Remediation

«Q ®© 0o QO
([ TR
WN ey

¢ Assessment Practice: Have learners create their own problems, such as you hav. \appl¢ and give 3 away.
How many are left?

¢ Group Work: In small groups, solve sharing and subtraction problems usic <. *ars, comparing strategies.

¢ For Learners Needing Support: Simplify problems using smaller numbers ¢ i 4 uids such as number lines or
counters to help learners grasp subtraction and equal sharing.

Differentiation

¢ Independent practice: Offer worksheets with a range of ad'dition, sux ction, and equal sharing problems. For
example, Complete the worksheet where you solve prok s like, ‘You have 8 apples and need to share them
equally with 3 friends. How many apples does each f£ . =t and how many are left over?

¢ For advanced learners: Provide more complex preblems the »volve multi-step solutions or larger numbers. For
instance, “If you have 15 marbles and need to s!* e them equally among 4 friends, how many marbles does
each friend get, and how many are left over? S. = the) oblem and explain your steps.”

Conclusion

¢ Restate the learning objectives: Today, i rn: acticed addition, subtraction, and sharing objects, helping
them solve real-life problems.

¢ Summary of activities: Learner< .voi :d thi ugh examples of sharing marbles, counting objects, and subtracting
items to find out how many rer.

¢ Reflection on learning: T ugh i active problem-solving, learners developed their ability to calculate and
divide objects fairly, rei .~ »a their inathematical skills.

¢ Next steps: Learner” will mc. »n to solving more complex problems involving bigger numbers and exploring
multiplication as re} ated addirion.

The basics and beyond



Let’s solve together!

Topic: Calculations LB page 28

Learning objectives

e Learners will understand the concept of number bonds, where two numbers combine to make a larger number,
and practice basic addition and subtraction through simple maths problems.

e Learners will develop skills in solving problems using physical objects like buttons or toys to visualize number
combinations and operations.

Introduction

¢ Introduce the concept of number bonds as a fun way to combine two numbers to me'® “or< larg<. number.

¢ Explain that learners will practice addition by finding pairs of numbers that sum up to .1g.< wnters or any
available objects. . N

TMU Notes

¢ Conceptual understanding: learners need to understand mathematicol operc. = d their properties,
recognizing how they relate to numbers and calculations without cont

¢ Procedural fluency: learners should perform basic calculations, such ¢ 3¢ .. i and subtraction, quickly and

accurately without relying on visual aids or contextual clues.

¢ Strategic competence: learners must select appropriate me” ds' ¢ calcslating, like mental math or written
strategies, to solve numerical problems effectively.

¢ Adaptive reasoning: Learners should be able to articu'te their re. oning and processes for calculations,
demonstrating logical thinking in arriving at their an®  =rs.

Materials

¢ Counters (or any objects learners can count!
e Number cards

Teaching methods

¢ Practice Number Bonds for 5: The ¢ 1. “nd different pairs of numbers that add up to 5.
¢ Distribute Counters: Give each-nair o, * .ners 5 counters (or similar objects) to work with.
¢ Grouping Exercise: Ask leor” 1. ) spli. e 5 counters info two groups in various ways.
Expected answers: 1+4. = 2 P+l
OO o
QO0O00GC aected Cnswers

OOC D@ OO

A \\) ‘ N\ ‘ ANANY
Learneracanng v 4,2+3,3+2,4+1.

e Zero/ ouning: en, ask learners to group all 5 counters together in one group and ask how many more they
ne¢ ¢ .akesianswer: 0).

e Expla.. v ser Bonds: Clarify that this activity helps learners find different pairs of numbers that add up to 5,
known a. iumber bonds of 5.

Let’s solve together!
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¢ Demonstration: Use counters or number cards to show various ways of making 5, such as 1+ 4, 2 + 3 and show
different representations of number bonds.
¢ 1+ 4: Place 1 counter in one group and 4 in another. Show the number cards “1” and “4” to represent the

counters .

¢ + 3: Separate 2 counters in one group and 3 in another, displaying the “2” and “3” number cards.

¢ Explore More Bonds: Demonstrate how combining different pairs like 2 and 3 or 1 and 4 create 5. Emphasize
that these pairs are called number bonds.

¢ Hands-on Practice: Provide learners with more opportunities to practice creating number bonds using objects or
numbers to solidify their understanding.

Teaching tips -

¢ Visual Aids: Use charts showing number bonds up to 5 to visually reinforce the concept.

* Interactive Practice: Encourage learners to explore number bonds using counters or cardsd .wowingd i to
physically see the combinations.

¢ Modeling: Demonstrate how to form number bonds step by step and explain how the.naii o 0 each other.

¢ Real-Life Application: Relate the activity to practical examples, such as combiningd _ecthinc | Joup.
¢ Check Understanding: Regularly ask learners to explain their answers, ensuring| 2y €.« stand the process of
creating number bonds.

Answers to textbook activities

Activity 1 LB page 28
1.1+4=5 2.2+3=5

3.4-1=3 45-3=2

Activity 2: LB page 29
1.2+3=5 2.4-1=3

3.1+4=5 4,5-2=3

Activity 3: LB page 31
1. 3+1=4 2.2+2=4

3.4+1=5 4,.3-1=2

5.4-1=3 6.5-2=3 o

Remediation

Differentic.
For advanced i« .ers: challenge learners with number bonds beyond 10. For example, “Create number

¢ Prompt: “If you have the numil. 1 wmber pairs with it to make 6? Write down your number bonds.”

e Group/pair work: “Work w »a ¢ smate using number cards to create number bonds up to 10. Discuss your
combinations and chec!¢  -h other answers.”

e Support for struggling .eair. =: use visual aids like number lines and counters to demonstrate number bonds.
For example, “use  nters to, aysically group numbers to make totals like 7. Visualize the process with a
number line.”

¢ Independer®pract : .. uvide worksheets for matching number names with symbols and creating number
bonds. Fa' xemple;  Aatch number names with symbols, then show ways to create number bonds for 5.”

bonds for 12, showing different pairs that combine to make 12.”

Conclusion

¢ Learning Objective Restated: Learners were infroduced to number bonds and practiced combining numbers to
perform basic arithmetic.

¢ Activity summary: Learners explored number bonds using manipulatives and practiced creating combinations.

¢ Next Steps: Learners will continue practicing number bonds with larger numbers and apply these concepts in
more complex addition and subtraction problems.
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Comparing time

Topic: Time LB page 32

Learning objectives

e |dentify and compare the duration of everyday activities (e.g. brushing teeth, playing a game).

e Recognise different times of the day (morning, afternoon, evening) and relate them to daily routines.
e Sequence events in the correct order of the day.

e Distinguish between past, present, and future events based on given scenarios.

e Develop an understanding of temporal relationships and how they apply to real life situation

Introduction

¢ Introduce the concept of time by discussing daily activities and how long they take.
¢ Explain that we can compare activities based on how fast or slow they happen<  ireco. = different times of
the day (morning, afternoon, evening).

TMU Notes

¢ Conceptual understanding: Learners need to grasp the basic conceg. ¢ »a.and length, understanding how
to read clocks and measure objects using standard units.

¢ Procedural fluency: Learners should accurately tell time and m e le_ th using tools like clocks, rulers, or
tape measures.

¢ Strategic competence: Learners must choose appropriate mei. ‘s and tools for measuring time or length
depending on the situation.

¢ Adaptive reasoning: Learners should explain theirs«*  soning when measuring or telling time, justifying their
methods and results logically.

Teaching methods

¢ Teach Time Concepts: Use familiar activitie. 0 exg n concepts like fast, slow, and durations.
Introduce morning, afternoon, and ev=ning i _1ating them with daily routines (e.g. breakfast in the morning,
play in the afternoon).

¢ Engage Learners in Sequencing: Sh. = .. s of daily activities (e.g. breakfast, playing, sleeping) and ask
learners to sequence them ir sorre. order.

¢ Teach Days of the Week:~ cu: -avs of the week using practical examples like, “Today is Monday, what was
yesterday?”

e Common Misconcer’ ns: Lec rs may confuse the order of events. Use visual aids and routines to clarify.

¢ Misunderstandind .a.  »resent, and future events can be addressed by discussing known dates
(e.g. birthdays)

Teaching tir

e Visual< is: Ust icfures to represent activities for comparison and sequencing.

e Inte _tive prac _e: Have learners act out daily routines to help them understand morning, afternoon, and
ever.

e Check. .rstanding: Ask questions like, “What do you do in the morning?” to gauge comprehension.

Answers to textbook activities

Activity 1 LB page 33
1. Playing a game

2. Brushing your teeth

3. Brushing your teeth

4. Yes, playing a game is slower than brushing teeth, because a game can go on for a very long time.

Comparing time
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Intervention/Extended Work

¢ Intervention: For learners who struggle, provide hands-on activities like physically sorting pictures of daily events
info the correct sequence.

¢ Extension: Ask advanced learners to create their own timeline of activities, or discuss longer periods like months
and years, applying concepts of past and future events.

Conclusion

¢ Restate the Objective: The lesson focused on understanding time through comparing activities, recognising parts
of the day, and sequencing events.

e Summaries Activities: Learners compared durations of activities, sequenced events, and identified< es of day.

¢ Next Steps: Learners will continue practicing by discussing other daily activities and their relation’ » t uilding
towards an understanding of calendars and longer periods.
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It is time

Topic: Time LB page 34

Learning objectives

e Use words like longer, shorter, faster, and slower to describe how things happen and understand the passing
of time.

e |dentify and describe morning, afternoon, and evening to recognise the times of the day.

e Use terms like yesterday, today, and tomorrow to sequence events.

e Name and order the days of the week and the months of the year to know the days and mo/ s

Introduction 4
¢ Begin by introducing the concept of time and its importance in organising our daily ac. :s.
¢ Explain how time helps us know when to do things and plan our day, such asv®  ac.up. € morning, going to

school in the afternoon, and going to bed in the evening.
e Example: Ask learners what time they go to bed, how long they take to bathe  the n rning, and what their
favourite day of the week is, to measure how much they know about ti:

Materials
Counters (any object learners can use fo count when infroducing # = ic) |
New words

¢ Time: something we use to keep track of how things change, wiri. *hey happen and how long something takes
to happen

Longer: means that something takes more time t¢ . »rough.

Shorter: means that something takes less timeta get thi. gh.

Faster: When something is faster, it means/* .appens quickly.

Slower: When something is slower, it meai. 't take more time to happen.
A week is a particular group of days.

A month is a period that is made uf. .. ks,

Present means what is happening ric tr ..

The past is something that hz 200, Jppened.

The future is something th® sy *ahcopen.

Teaching methods

¢ Begin by asking I=* . = whicl, would take more time (Faster)to do from the activities listed below.
a. making fea o cooking o
b. taking a batl r brushing teeth.
Explain the. “ytakes longer, then it takes more time to do and shorter takes less time to do.
e Give le nersti  statement (Thabo eats his food very slowly) and then ask, “Will he take a longer or shorter time
to fir® 1?2 unge
Use othe® Zxample that's contextually appropriate to check understanding.
e Askleu  sto say who will get to the shops faster. A boy running to the shops or a granny walking to the
shops.
After learners have understood the passing of time, introduce the times of the day.

Itis time
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Engage learners in activities where they practice using words to describe different times of the day, such as
morning, afternoon, and evening. Have them discuss daily routines and how time helps them structure their day.
Give learners activities that will require them to say when things happen:

Coming back from school (afternoon); Going to bed (evening); Playing with friends (afternoon)

After understanding the times of the day, an introduction to the days of the week follows.

Let the learners say the days of the week out loud.

Sunday, Monday, Tuesday, Wednesday, Thursday, Friday, and Saturday

When the days of the week have been understood, introduce the calendar.

Ask learners if they know about a calendar. And let them say the months of the year in sequences.

January, February, March to December.

Display a calendar or distribute copies to learners, and then ask learners what they see from ' ca® “ar,
Guide learners regarding days in a week, weeks in a month, and months that comprise a ye«

Ask learners to count the number of months in a year. 12

Provide exercises where learners name the days of the week and months of the year. Uc. ¢ slikécalendars or
timelines to help visualise the passage of time throughout the year.

For months of the year, questions could include, Which month comes after April? ¢ Wh< moi.n is before
October?

Ask learners to state which month their birthday falls in.

Check understanding by including different aspects of time to address ¢« notential questions are:
“Which takes longer, a week or a month?” or “Is a 30-minute movie longer ¢ sk i than a 1-hour movie?” These
questions help learners understand time concepts, sequences, an¢ tion ssential for daily life and planning.
Once the learners have mastered months, conclude the lesson k¢ ki about

Yesterday is what has passed (Past). Today is what is happening nc. 2resent), and Tomorrow is what will still

happen (Future)

Ask learners about what has happened, what is still to

Teaching tips

nen and what is currently happening.

e Visual aids: Use calendars, clocks, and timeline

¢ Relate to daily routines: Connect time concept

¢ Interactive activities: Incorporate hands-an activ
deepen understanding.

¢ Check for understanding: Regularly asse Iz .
through questions and practical 6¢ “ses.

o iake the concept of time more tangible.
Y lear. s’ routines to make the topic more relatable.
<h as creating personal schedules or timelines, to

_rs’ grasp of sequential days, times of day, and durations

Answers to textbook ucﬁviﬁe_ =

Activity 2: 'B page 35 | Activity 3: LB page 36
1. a. Evening 1. Sunday
b. Morning 2. a. future
c. Afternoon b. present
2. C; A; B can be<, c. past
Remediatic

e Assessi. ' rac’’se: include tasks such as having learners match times of day with appropriate activities or
organise . zvents in chronological order. For example, “List your daily activities and put them in the correct

order accorai..g to the time of day they happen.”

¢ Group/Pair work: organise activities where learners work in pairs or small groups to create a daily schedule or
timeline. For instance, “Work with a classmate to plan a daily schedule for a fictional character, including times for

each activity.”

¢ For learners needing more support: use additional visual aids and hands-on tools like clocks or calendars with
pre-filled sections. For example, “Use a clock with movable hands to practice setting different times and describe

what activities might happen at those times.”
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Conclusion

¢ Restatement of learning objectives: the goal of this lesson was to understand and apply the concept of time,
including the ability to identify different times of the day, days of the week, and months of the year, and to use this
knowledge to plan and organise daily activities.

¢ Summary of activities: learners engaged in activities such as describing times of the day, working with calendars
and timelines, and creating schedules. These activities reinforced their understanding of how time structures and
organises daily life.

¢ Reflection on learning: using practical examples and interactive activities helped learners grasp the concept of
time effectively. Connecting time to their daily routines made the concept more relevant and easier to understand.

¢ Next steps: Moving forward, learners will explore more complex time-related concepts, such« _*-ionsed time
and time zones, and practice applying these concepts in various real-life situations.

Itis time 29



Measure length in the jungle

Topic: Mass LB page 37

Learning objectives

In this lesson learners will:

e compare and order animals and objects from heaviest to lightest.

¢ identify which objects are heavier or lighter by comparing two items.

o (differentiate between heavier and bigger versus lighter and smaller objects.
e Understand and use of terms like heavy, light, more, less, big, and smaill.

® Practice measuring with items like blocks or hands.

Topic
Mass
Learning Objective

Introduction

e Learners count backwards and forwards from 1-10 to reinforce nurp’ aNs.

¢ Introduce the concept of comparing weights by using real-life ex< ole  5f he.vy and light objects.

Example

¢ Show learners two objects, one light and one heavy. Ask, “¢thich one* you think is easier to carry and why?”
¢ Encourage learners to describe the weight of the objects® .ing terms like “heavier” and “lighter.”

Materials
Counters (any object learners can use to count whe' ./.iroducing the topic)
New words

¢ Measurement is something we use to fic’ .out 1ie - wong, short, tall, big, small, full, empty, heavy or light
something or someone is

¢ Heavier: Something that is hard to!

¢ Lighter: Something that is easy*

Teaching methods

o Ask learners to mentior®  «thing 1 is easy to carry and difficult to carry.
Have a class discussiC. ori. ceries that learners have seen, like sugar, salt, and cornflakes, and how easy
these are to carry.

¢ Now, give lear= v~ list of objects and let them say if they are easy to lift. Examples are a table, stove, fridge,
bed, and school s

e Ask learn® sifthey| ve been on aseesaw / seen one. Follow this by asking why one is lifted high and the other
one ont e’ _-scaviemains on the ground.

¢ Explain to I« .mers that different objects are either light (easy to carry/lift or heavy harder to lift.
The statemei. 0 chant is “Heavy weighs more, and light weighs less”.

e Ask learners which is heavier: a paper or a book (book), a dog or a cat.
Allow them to use terms like heavier, lighter, bigger, and smaller to describe their findings.
Lastly, let them use their hand to say what could be lighter or heavier by trying to lift the objects.

Teaching tips

30 Measure length in the jungle



Term 1

¢ Visual comparisons: use visual aids and physical demonstrations to illustrate mass differences between objects.

¢ Interactive measurement: incorporate hands-on activities where learners use balance scales or other
measurement tools to engage directly with the concept of mass.

¢ Real-life context: relate measurement activities to real-world scenarios to make the concept more relatable and
practical.

¢ Check understanding: regularly assess learners’ ability to compare and describe the mass of objects, providing
feedback to reinforce their understanding.

Answers to textbook activities

Activity 1 LB page 38-39
B; A; C OR dog; cat; rat

1.

2.B
3.B
4. A

5.A

Remediation

¢ Assessment practice: Include tasks such as having learners measure objects. ing o' alance scale and record
their observations, describing which objects are heavier or lighter.

¢ Group/Pair work: Organise activities where learners work in pairs or & an s to measure and compare the
mass of different items using informal units or simple tools.

¢ For learners needing more support: Use additional visual aid® uii hany on activities with simple, familiar
objects to help learners understand the concept of mass ana  Jrement.

Differentiation

¢ Independent practice: Provide worksheets or activi. where learners use informal units (like hands or blocks) to
estimate and compare the mass of various objec. .

¢ For advanced learners: Infroduce tasks invol«™ »more | ise measurement techniques and comparisons using
standard units of mass, such as grams or K ,grams

Conclusion

¢ Restatement of Learning objective. .. "2sson aimed to understand and apply the concept of measuring
mass, using both informal units and ™ »ls* = ompare quantities and describe differences in weight.

e Summary of activities: Learr nga, 1 in activities such as comparing the mass of objects using informal
units, measuring objects v <be =52 < ales, and describing their observations. These activities reinforced their
understanding of mass®:na. v 10 ieasure and compare it.

¢ Reflection on learni”® Hands »measurement and practical comparisons helped learners grasp the concept
of mass effectively’. i« = of visual and interactive methods allowed them to connect measurement to everyday
experiences.

e Next steps::"a 1a forward, learners will practice using more precise measurement tools and explore how mass

is related1o'un. . ematical concepts, such as volume and density.
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